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  LEGAL CAVEAT 

The Advisory Board Company has made efforts to verify 
the accuracy of the information it provides to members. 
This report relies on data obtained from many sources, 
however, and The Advisory Board Company cannot 
guarantee the accuracy of the information provided or any 
analysis based thereon. In addition, The Advisory Board 
Company is not in the business of giving legal, medical, 
accounting, or other professional advice, and its reports 
should not be construed as professional advice. In 
particular, members should not rely on any legal 
commentary in this report as a basis for action, or assume 
that any tactics described herein would be permitted by 
applicable law or appropriate for a given member’s 
situation. Members are advised to consult with appropriate 
professionals concerning legal, medical, tax, or accounting 
issues, before implementing any of these tactics. Neither 
The Advisory Board Company nor its officers, directors, 
trustees, employees and agents shall be liable for any 
claims, liabilities, or expenses relating to (a) any errors or 
omissions in this report, whether caused by The Advisory 
Board Company or any of its employees or agents, or 
sources or other third parties, (b) any recommendation or 
graded ranking by The Advisory Board Company, or (c) 
failure of member and its employees and agents to abide 
by the terms set forth herein. 

The Advisory Board is a registered trademark of The 
Advisory Board Company in the United States and other 
countries. Members are not permitted to use this 
trademark, or any other Advisory Board trademark, 
product name, service name, trade name, and logo, 
without the prior written consent of The Advisory Board 
Company. All other trademarks, product names, service 
names, trade names, and logos used within these pages 
are the property of their respective holders. Use of other 
company trademarks, product names, service names, 
trade names and logos or images of the same does not 
necessarily constitute (a) an endorsement by such 
company of The Advisory Board Company and its 
products and services, or (b) an endorsement of the 
company or its products or services by The Advisory 
Board Company. The Advisory Board Company is not 
affiliated with any such company. 

IMPORTANT: Please read the following. 

The Advisory Board Company has prepared this report 
for the exclusive use of its members. Each member 
acknowledges and agrees that this report and the 
information contained herein (collectively, the “Report”) 
are confidential and proprietary to The Advisory Board 
Company. By accepting delivery of this Report, each 
member agrees to abide by the terms as stated herein, 
including the following: 

1. The Advisory Board Company owns all right, title and 
interest in and to this Report. Except as stated herein, 
no right, license, permission or interest of any kind in 
this Report is intended to be given, transferred to or 
acquired by a member. Each member is authorized 
to use this Report only to the extent expressly 
authorized herein. 

2. Each member shall not sell, license, or republish this 
Report. Each member shall not disseminate or permit 
the use of, and shall take reasonable precautions to 
prevent such dissemination or use of, this Report by 
(a) any of its employees and agents (except as stated 
below), or (b) any third party. 

3. Each member may make this Report available solely to 
those of its employees and agents who (a) are 
registered for the workshop or membership program of 
which this Report is a part, (b) require access to this 
Report in order to learn from the information described 
herein, and (c) agree not to disclose this Report to 
other employees or agents or any third party. Each 
member shall use, and shall ensure that its employees 
and agents use, this Report for its internal use only. 
Each member may make a limited number of copies, 
solely as adequate for use by its employees and 
agents in accordance with the terms herein. 

4. Each member shall not remove from this Report any 
confidential markings, copyright notices, and other 
similar indicia herein. 

5. Each member is responsible for any breach of its 
obligations as stated herein by any of its employees 
or agents. 

6. If a member is unwilling to abide by any of the 
foregoing obligations, then such member shall 
promptly return this Report and all copies thereof to 
The Advisory Board Company. 
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1) Executive Overview 

Dedicated student success administrators coordinate formal faculty-student 

mentoring programs. Student success offices at three profiled institutions direct faculty-

student mentoring programs; student success units work closely with advising and student 

life units to support institution retention and student support goals. Program directors recruit 

faculty mentors, maintain and disseminate program guidelines (e.g., minimum number of 

mentor-mentee meetings per semester, program-related expense reimbursement protocol), 

and collect and evaluate participant reviews.  

 

Faculty-student mentoring programs offer social and academic support for incoming 

first-year students from underprivileged backgrounds or who lack social networks on 

campus. Faculty-student mentoring program coordinators at one profiled institution evaluate 

incoming first-year cohort demographic data and send information about mentoring 

opportunities to students of color, students with disabilities, and students from low-income 

families. Academic advisors at one profiled institution review incoming first-year cohort 

records and recommend that students with strong high school records and declared interest 

in an academic field register to participate in the non-credit faculty-student mentoring 

program. 

 

Anecdotal and empirical evidence suggests that faculty-student mentoring programs 

improve retention and degree-completion rates for underrepresented student 

populations. One profiled institution established its faculty-student mentoring program to 

support an institution-wide initiative to improve academic outcomes for underrepresented 

students; mentoring program directors track and analyze student participant performance 

data. Contacts credit the program for a 12 percent improvement in degree completion rates 

for underrepresented transfer students, and report that overall retention rates for target 

populations have also increased.  

 

Formalized faculty-student mentoring programs coordinated by a central 

administrative office ensure target student populations receive equal access to faculty 

mentors and facilitate data collection and analysis. Faculty-student mentoring programs 

at two profiled institutions maintain guidelines that outline minimum mentoring expectations 

for faculty and require faculty to submit end-of-term reports for all student mentees. The 

faculty-student mentoring program at one profiled institution is not formally overseen by an 

administrative office, and student success administrators struggle to integrate faculty 

mentoring into overall student success initiatives.  

Key 
Observations 
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2) Administering Faculty-Student Mentoring Programs 

Programs Target Underrepresented and Underserved Student 
Populations 

Formal faculty-student mentoring programs provide social and academic support for students 

from underprivileged backgrounds or who lack social networks on campus; most mentoring 

programs target minority or low-income students. The mentoring program at University D 

serves incoming freshmen with strong high school academic records who are not members of 

an athletic team. 

Target Student Populations 

 Minority students: Faculty-student mentoring program coordinators at University A and 

University B review student data for incoming first-year cohorts and send African-

American and Latino students information about mentoring programs before the start of 

term. Contacts report that these students disproportionately report difficulty adjusting to 

college life and are less likely to access academic support services. 

 Low-income students: Mentoring program administrators at University A review financial 

aid data for incoming first-year cohorts and send information to all students with low 

estimated family contributions. Contacts report that low-income students are often first-

generation college students and experience difficulty navigating initial administrative 

processes (e.g., course registration, required orientation sessions). 

 First-year students: The Director of the Center for Student Advancement at University D 

encourages first-year students with strong high school academic records and declared 

courses of study to participate in the faculty-student mentoring program. Contacts report 

that first-year students who are not members of an athletics team struggle to orient 

themselves on campus and often suffer academically. 

Student Selection Process at University D 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Program 
Structure 

Advisors 
Assess 
Incoming 
Freshmen 

Academic 
advisors review 
the high school 
records of 
incoming 
students and 
compile a list of 
mentoring 
prospects with 
strong high 
school academic 
records and 
declared college 
majors. 

Advisors 
Recommend 
Program 
Participation 

Advisors meet 
with incoming 
students to 
select courses 
and to 
recommend 
enrollment in the 
non-credit 
mentoring 
program. 

Director 
Assigns 
Faculty 
Mentor 

The program 
director reviews 
student 
participants’ 
stated academic 
interests and 
assigns an 
appropriate 
faculty mentor, 
typically from 
the student’s 
major 
department. 

Students 
Evaluate 
Mentors, Re-
Enroll 

Students 
complete 
evaluations of 
the mentoring 
program at the 
conclusion of 
the fall 
semester. 
Students can re-
enroll for the 
spring semester 
if faculty 
mentors agree. 

Two faculty 
mentors at 
University D 

primarily mentor 
incoming first-
year Latino and 
African-
American 
students. 

Unmet Need 

 

The faculty-student 
mentoring program 
at University A is 
at capacity with 
3,300 students; 
4,600 are eligible. 

1,300 
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Dedicated Student Success Administrators Coordinate Mentoring 
Programs 

A dedicated student success administrator directs faculty-student mentoring programs at all 

profiled institutions; student success departments are distinct units that work closely with 

advising offices to promote institutional retention and degree completion goals. The program 

coordinator at University A oversees seven program administrators responsible for program 

coordination in each college. Program coordinators at profiled institutions direct additional 

student success initiatives (e.g., academic support centers, peer mentoring programs, regular 

career fair events). A program proposal at University C recommends hiring two full-time 

administrators to direct the faculty-student mentoring program, which includes an interactive 

website, university-wide events, and an outreach campaign to systematically grow program 

enrollment.   

Centralized Program Structure at University D 

 

 

 

 

Suggested Faculty-Student Mentoring Program Services and Activities 

 Tutoring: Faculty mentors at University A lead weekly study halls in some 

academic departments that provide students with one-on-one or small group 

tutoring opportunities. 

 One-on-one activities: The mentoring program at University D requires 

faculty mentors to meet one-on-one with assigned mentees once per semester. 

One-on-one meetings range from supplemental academic advising sessions to 

informal off-campus meals. 

 Group activities: The mentoring program policy at University D directs faculty 

mentors to organize a group activity for all mentees at least once per semester. 

Mentors take mentee groups to on-campus performances or lectures, invite 

mentees to their homes for dinner, and arrange off-campus activities (e.g., 

hiking trips, amusement park excursions) to help students meet peers with 

similar academic interests. 

 Seminars: Faculty mentors at University B offer advice and recommendations 

in orientation seminars on classroom etiquette, academic support services, and 

good study habits organized for underrepresented first-year students.  

 

Program Coordinator: 

 Maintains program guidelines  

 Collects student evaluations and mentor reports 

Faculty Mentor: 

 Participates for at least one semester 

 Performs mentoring activities pursuant to program guidelines 

 Submits end-of-term reports on individual mentees 
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The centralized reporting structure functions effectively for small-scale programs, but 

contacts concede that program expansion would require additional staff resources; the 

program maintains 16 faculty mentors and serves up to 160 students each year.  

Distributed Program Structure at University A 

 

 

 

 

 

 

 

 

The distributed program structure serves 3,300 undergraduates in the university’s seven 

colleges. College-level coordinators enjoy broad discretion to organize mentoring activities 

(i.e., group meetings, symposia, office hours). 

 

 

 

 

 

 

 

 

 

 

 

 

 

Program Coordinator: 

 Maintains program guidelines 

 Collects and analyzes cohort performance data 

 Recruits college-level program coordinators 

College-Level Coordinator: 

 Recruits faculty mentors 

 Enforces reporting guidelines 

 Develops mentoring practices and programs 

Faculty Mentor: 

 Participates for at least four years 

 Performs mentoring activities pursuant to program guidelines 

 Submits end-of-term reports on individual mentees 

Unregulated Faculty-Student Mentoring at University B 

The student success office at University B does not administer a formal faculty-

student mentoring program; contacts report that many faculty members serve as 

mentors to undergraduate students, but do not submit evaluations and do not follow 

a standardized program structure. The office director recruits minority faculty 

members to lead discussion groups on classroom etiquette, available support 

services, and strategies to cope with college life during orientation sessions for 

underrepresented students. The absence of centralized program leadership 

hampers administrative efforts to ensure equal exposure to faculty members for 

underrepresented students. 
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Minimize Student Tasks to Make Mentoring Programs Appear Informal  

The faculty-student mentoring program structure at University D minimizes administrative 

tasks for student participants; the program does not require students to complete 

assignments or attend all mentoring activities. The program director reports that the absence 

of obligatory tasks reflects an intentional effort to portray mentoring as an informal, collegial 

relationship between faculty mentors and students. Contacts report that perceived informality 

encourages students to feel comfortable soliciting advice and guidance from faculty mentors.    

 

 

Deans and Department Chairs Identify Prospective Faculty Mentors 

Program coordinators at University A and University D ask department chairs to identify 

potential faculty mentors in their departments; contacts report success recruiting young, 

tenure-track faculty preparing for tenure review. 

Faculty Mentor Recruitment Process at University D 

 

 

 

 

 

 

 

 

 

 

 

 

Provide Course Releases to Incentivize Faculty Participation 

Faculty who participate in the faculty-student mentoring program at University A receive one 

to two course releases for service activities annually at the discretion of the department chair. 

Contacts report that department chairs grant two course releases to faculty who organize 

mentoring program events or who volunteer to continue mentoring additional student cohorts.  

The pilot faculty-student mentoring program at University C awards faculty mentors a $500 

annual honorarium in addition to a $500 annual budget to fund mentoring activities.  

 

 

Faculty 
Participation 

The program director 

evaluates current mentor  

demographics (e.g., 

academic interests, 

gender) and asks 

department chairs in 

underrepresented fields 

to identify possible 

mentors. 

Director Assesses 
Needs 

Department chairs create 

a list of potential mentors. 

Strong prospective 

recruits include faculty 

who express interest in 

service opportunities and 

maintain primarily 

instructional workloads.  

Prospect 
Identification 

The program director 

emails potential mentors 

to introduce the program, 

outline time and 

evaluation obligations, 

identify current faculty 

mentors, and request 

participation. The director 

encourages potential 

mentors to ask former 

mentors about their 

experiences. 

Recruitment 
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Increased recognition of the service contributions of faculty 

mentors encourages tenure-track faculty to consider 

participating. Students at University D annually select an 

“outstanding faculty mentor”; the university president and 

provost meet and give a certificate of appreciation to the 

selected mentor. Contacts also alert department chairs when 

their faculty volunteer as mentors.  

Increase Visibility 

of Faculty Mentors 

Faculty mentors at University A and University D can 

organize mentoring activities that align with their academic 

and extracurricular interests. Contacts report that faculty 

mentors value the autonomy they enjoy to conduct mentoring 

activities that meet program guidelines but respect other time 

commitments and academic obligations. 

Allow 
Programmatic 

Flexibility 

Mentoring program coordinators at University D ask former 

mentors to encourage prospective faculty to join the 

mentoring program. Contacts report that program veterans 

answer prospective mentors’ questions about administrative 

obligations, potential mentoring activities, and successful 

mentoring strategies. 

Recruit Program 
Veterans to Assist 

New Mentors 

Strategies to Improve Faculty Mentor Recruitment 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Colleges Enjoy Flexibility to Structure Mentoring Initiatives 

Mentoring program policies at University A permit college coordinators to structure college 

mentoring activities that balance faculty resources with student demand. Contacts report that 

the School of Nursing, which educates the greatest number of underrepresented students, 

struggles to recruit enough faculty mentors to provide one-on-one meetings to all students. 

Coordinators organize open office hours, study halls, and mentor-led career guidance 

discussions to maximize student exposure to faculty mentors. 

 

 

 

 

 

 

 

 

Mentoring 
Program 
Policies 
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Advantages and Disadvantages of Centralized Program Coordination 

 

 

 

 

 

 

 

 

 

 

 

 

 

Programs Tied to Retention Initiatives Require Greater Administrative 
Oversight 

A partnership with the Education Trust, a Washington, DC-based education policy nonprofit 

organization, required administrators at University A to develop plans to improve retention 

rates for underrepresented students. Administrators established the faculty-student mentoring 

program as a component of the institution’s retention initiative. The program coordinator 

works with institutional research staff to track and analyze participant performance data and 

annually reviews program success with the Equity Scorecard, a toolkit developed by the 

University of Southern California’s Center for Urban Education.1 

 

 

3) Evaluating Faculty-Student Mentoring Program Outcomes 

Programs Boost Retention Rates for Targeted Populations 

Mentoring program directors at University A track the academic performance of program 

participants and compile data on retention and degree completion rates. The faculty-student 

mentoring program has increased the retention rate for underrepresented transfer students 

by 12 percent since its launch in 2008. Overall student retention rates have also increased, 

although not by a statistically significant figure.  

 

 

 

1) University of Southern California CUE-Equity Scorecard 

Reviewing 
Outcomes Data 

 Advantages 

 Standardization: Centralized faculty-

student mentoring programs issue 

guidelines that outline expectations 

for faculty mentors and ensure that 

student participants in all colleges 

receive equal access to mentors. 

 Strategic Analysis: Staff program 

directors collect and analyze 

outcomes data and can enact 

programmatic changes to support 

institution-wide retention and degree 

completion goals.  

 
  Disadvantages 

 Perceived Rigidity: Contacts at 

University B report that faculty may 

be reluctant to voluntarily participate 

in formal mentoring programs 

because they anticipate that 

programs require burdensome 

administrative tasks (e.g., reporting 

mentoring activities, attending 

training sessions) and impose rigid 

standards for acceptable mentoring 

activities. Faculty may prefer to 

maintain unregulated mentoring 

relationships with students. 

 

  

http://cue.usc.edu/our_tools/the_equity_scorecard.html
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Require Faculty Mentors to Submit Formal End-of-Term Reports 

Faculty-student mentoring programs at University A, University C, and University D 

require faculty mentors to submit formal reports of mentoring activities and mentee progress 

at the end of every term. Program directors use reports to evaluate program participant 

satisfaction and ensure that students receive adequate access to faculty mentors. Reports 

document mentoring interactions between faculty members and students, additional 

mentoring activities that students attended, and any challenges that students mentioned to 

mentors. Mentors also document changes in student confidence, satisfaction with academic 

and social activities, and perceived wellbeing. Faculty mentors at University A complete 

assessments that assign a numeric score to gauge student progress through the program, 

and can also submit written evaluations.  

 

 

Student and Faculty Participants Praise Mentoring Program Offerings 

Contacts at all profiled institutions report 

universally positive anecdotal feedback 

from faculty and student participants in 

mentoring programs. Contacts at 

University A and University D report that 

the majority of first-time faculty mentors 

volunteer to continue serving after they 

complete the required minimum mentoring 

term. 

Contacts report that students appreciate 

opportunities to interact with faculty in a 

non-classroom setting and the ability to 

have candid discussions with faculty mentors. The program coordinator at University A 

reports that many student mentees volunteer to serve in a peer mentoring program after 

participating in the faculty-student mentoring program. 

The program coordinator at University D reports that faculty mentors appreciate the 

autonomy they enjoy to develop mentoring activities and value the opportunity to converse 

with motivated students outside of a classroom setting. 

 

 

 

 

 

 

 

 

 

Participant 
Feedback 

Genuine Collegiality 

“They [students] have no idea that we 

[student success staff] are here, if that 

makes sense. They just see it as this 

great faculty member reaching out directly 

to them and doing great things, helping 

them choose classes, and telling them 

more about their fields.” 

               -Forum Interview 

 

 

Reported 
interest in 
additional 
career guidance 
motivated the 
recruitment of 
alumni mentors 
to complement 
faculty 
mentoring 
efforts at 
University A. 
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4) Research Methodology 

Leadership at a member institution approached the Forum with the following questions: 

 Administering Faculty-Student Mentoring Programs 

– How are faculty-student mentoring programs structured? 

– Who oversees faculty-student mentoring programs?  

– What faculty participate? Is participation incentivized or required? 

– Do program policies vary by department? If so, why? 

– Do administrators leverage department faculty-student ratios to set participation policies? 

– How does program participation impact faculty workload? 

– How do contacts measure program outcomes? 

– How have outcomes changed over time? 

– What programmatic goals are connected to outcomes? How successful have other 

institutions been in reaching these goals?  

– What feedback do program participants offer? 

– How do administrators solicit feedback? 

  

The Forum consulted the following sources for this report: 

 Advisory Board’s internal and online research libraries (eab.com) 

 National Center for Education Statistics (NCES) (http://nces.ed.gov/) 

 

The Forum interviewed administrators responsible for oversight of faculty-student mentoring 

programs at public universities. 

A Guide to Institutions Profiled in this Brief 

Institution Location 
Approximate 
Institutional Enrollment 
(Undergraduate/Total) 

Classification 

University A Pacific West 25,000/28,000 
Master’s Colleges and 
Universities (larger 
programs) 

University B Midwest 37,000/48,000 
Research Universities 
(very high research 
activity) 

University C* South 18,000/29,000 
Research Universities 
(very high research 
activity) 

University D  South 20,000/27,000 
Research Universities 
(very high research 
activity) 

*Information for this institution was collected through publicly available sources 

Project 
Challenge 

Project 
Sources 

Research 
Parameters 

http://www.eab.com/
http://nces.ed.gov/

